For nearly 30 years, information literacy has provided a stimulating framework for me as a reference and instruction librarian. In view of professional and personal developments it seems appropriate now to discuss some strengths and weaknesses of information literacy instruction (ILI) as conceived and practiced in higher education in the United States. Librarians have made notable contributions to pedagogy and student success, but more remains to be done.
My own involvement in information literacy emerged out of a strong interest in teaching critical thinking. We know that skilled searching, selection, and analysis of information play central roles in good analytical thinking, since these activities help one frame better questions and generalizations. This conceptualization emphasizes at least four of Christine Bruce's well-known "Seven Faces of Information Literacy," i.e., technology, sources, process, and knowledge construction (1997, p.154) . I view analytical skills, and therefore information literacy, as specific to particular academic disciplines, but I also recognize students' need to develop more general acuity in their thinking in order to understand and live well in a world where one encounters science, economics, psychology, law, the arts, and more, simply as a matter of living.
Librarians in higher education perform service functions for faculty, students, and researchers. For instance, librarians provide library and information literacy instruction for students, but they usually do not write programmatic or course-specific learning outcomes. The exception to this is when librarians write learning outcomes for credit -bearing courses they teach. Our service role emphasizes learning the language of the disciplines we serve and avoiding isolating ourselves with our own jargon. For instance, words like "metaliteracy" are less easily understood than are terms such as "source evaluation," "contextualization," or "semiotics." This brings me to the heart of my discussion.
In my own work setting, in the academic libraries I visit, at the instruction-oriented library meetings I attend, and in the related literature, I'm constantly inspired. I learn about ILI strategies that address students' learning needs in exemplary ways. I see much valuable work being done in these venues, and I continue to learn from my colleagues. Librarians meeting with freshman composition courses teach in support of course assignments, but, at the same time, teach search and evaluation behaviors as valuable long-term competencies. When meeting with more advanced students, librarians teach about search and discovery using a wider range of sources, whether market research, company data, manuscripts and archives, or images. Again, they teach in support of course and programmatic objectives. 
CONCLUDING THOUGHTS
With this column, Communications in Information Literacy is retiring the Teaching Matters column, amicably and with mutual agreement among the journal editors, Janelle Zauha, and myself. A wonderful colleague and collaborator who enthusiastically promotes learning and reading, Janelle Zauha is now increasing her focus on the excellent and longstanding PNLA Quarterly, published by the Pacific Northwest Library Association. I plan to continue working in reference and information literacy instruction for the foreseeable future, balancing library practice, teaching, writing, and serving on the editorial board of CIL. Not least, I greatly appreciate the opportunity that CIL's editors, Stewart Brower, Christopher Hollister, and Robert Schroeder, have given Janelle and me as column editors. They have high standards and produce a fine journal, but are kind and generous beyond words. I don't know how they do it.
I'll see you in the trenches.
